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Abstr act

For internationd students, studying abroad has not been free from persona challenges. Not al students can adjust in an dien culture
with ease. This research on Asian students’ experience of culture shock and coping strategies offers an understanding of theinterna-
tional students’ needs, adjustment difficulties, managing of anxiety and coping strategies. The research will be beneficial in generat-
ing ideas for better management of culture shock. In this study, Asian students of collectivist culture were recruited from the existing
internationa student body of auniversity in the United Sates. The students willingto spare nearly an hour of their timefor in-depth
interviews were invited to participate. The data geaned from the interviews were interpreted and analy zed using a theoreticd the-
matic andysis following the work of Braun and Clarke (2006). Sdient themes emerged while applying constant comparison tech-
nique in relation to the research questions. It was found that the Asian students' culture shock closdy followed a W-curve theory of
transition pattern of stages suggested by Zeler and M osier (1993). It is naturd for the Asian students to experience aroll er coaster
ride of culturd adjustment cycle once they embark on ajourney abroad for education. Knowing about this pattern could make the
transition essier. While students may at times find different cultura vaues in the host culture frustrating, y et there are positive sides
in every approach to life.
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mation gleaned fromthisresearch could be usedto guide futureinterna-
tional studentsandassist university servicesthat help these studentsto

1 Introduction adjust to new cultures.

Sudying abroad has the possibility of grooming studentsto become
accomplished citizens, however, they also throw up challenges. For
instance, not al students can adjust to a new culture with ease. Being 2
exposedto an alienculturereguiresstudentsto confront arange of addi-
tional challenges besdes studying. These challenges involve social
adjustment, interpreting an unfamiliar culture, overcoming language
barriers, academic challenges, cultural shock, personal disorientation,
andpsychologicd distress, to name a few (Buttaro, 2004; Khawaja &
Sallman, 2011; Lin, 2006; Xiaogiong, 2008). I nternational studentsin a
foreign culturemust adjust to many culturd challenges. T he experiences

Literature Review

Many studentswho travel to foreign countriesfor studies experience
stuationsthat aredifferent fromthosein theirhome country (Naysmith
& Corcoran, 2001, Xiaogiong, 2008). Such situationslead to what is
calledculture shock. According to Oberg (1960), culture shock isthe
anxiety that iscaused by loss of familiar social surroundings and ex-
changes. Adler (1975) arguedthat culture shock isthe confusion that
arisesafter apersonisexposed to unfamiliar social signals. Xiaogiong

they face once they sscumble uponan unfamiliar culture have been stud-
ied before, for instanceLin (2006) studied how Chinese students dealt
with cultureshock intheUnited Sates. However, further research in
cultureshock, especially with the Asianstudentspe se, andtheir coping
strategieshavenot been donetill date. Therefore, it is, critical to under-
standthe experiencesand needs of Asian international students, their
difficultiesin adjustingto anew culture, management and copingstrate-
giesthat will help evolve ideasto manage culture shock. Theinfor-

(2008) arguesthat Asian studentsexperience culture shodk after they eat
unfamiliar foodin acountry that isnoticezbly different from their own.
Food becomesan obviouscueto Asanstudentstha indicates that they
arein an alien environment. Besidesfood, even table mannersin a host
nation ma&kesthemredizetha they arein adifferent culture. For exam-
ple, most peoplefrom theSouthesst ASa, usetheir handstoeat than use
knifeandfork. The East Asansand the Southeast Asansliketo eat
warm food and vegetablesthan have them cold. There are religious
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resrictionsthat comesintoplay aswell. Hindusdon't eat beef, and the
Mudimsdon't eat pork.

Having animals as petsin countries such asthe U.S, the U.K. and
Australiacontrastswith Asan cultureswhere most people have little, if
any, affinity for pet animals. Many Asian students, therefore, are afraid
of dogs, as they were brought up with abelief tha dogs were dangerous
anddirty. Thisunderstandingisin contrast withWestern cultureswhere
dogs andcatsareloved. Other such cultureshocksinclude importance
to privacy by many people of Western naions. Forinstance, in Western
nationsmost adultsdo not livewiththeir parents. Thisisin contrast with
Asan cultures where infringement on privacy is not frowned upon
(Xiaogiong, 2008). Privecy being of the Westerncorevalues, it isoneof
thefundamental premisesof the day by day interactions. Besides, the
Westernersplace consderably more emphasisregarding privacy in inter-
cultural communications. In any case, however, Chinese cultural es-
teem, for example, isgreatly different. Ordinary Chinese individuals
includingmost of the college studentspay less heed to such considera-
tionsasprivacy. A lot of misunderstandingshappen on account of the
absence of privacy awareness (Zhang, 2013).

Lin (2006) arguedtha formany international students culture shock
sartsevenbeforethey trave out of their home country. For such stu-
dents, culture shock intensfiesduringthefirst few weeks or months of
their exposure to a foreign culture (Khwaja & Sallman, 2011; Lin,
2006). Oftenthesepre-arrival stressorscomprise feelingsof exdtement,
uncertainty, anxiety, andstress. Whileintemational sudentssometimes
feel excitementin travelling to aforeign nation for studies, there are
timeswhen such excitement isovertaken by feelings of uncertainty,
anxiety andstress. Uncertainty in finding suitable accommodation add
totheexigingpre-arrival stressors. For international students, post-
arrival stressorsin ahogt nationwerelack of trangportation, living ex-
penses, language barrier and getting accustomedto the academia(Butta-
ro, 2004; Khwaja & Sallman, 2011; Lin, 2006). Other pos -arrival
stressorsincluded feelingsof isolation duringthefirst fewyearsof living
inahost country (Buttaro, 2004, Khwaja& Sallman, 2011), separation
from family members and homesickness (Khwaja & Sallman, 2011,
Lin, 2006), poor cooking facilities, monotonous small-town life and
political discrimination(Lin, 2006). Buttaro (2004) contended that the
cultureandtraditionsof the home countries of international students
havean impact ontheir study habits. Little, if any, research is available
on copingstraegiesof international studentswith regardto culture shock
inforeign countries. Lin(2006) arguedthat international studentsshoud
interact with students from their own home nation to adjust to a new
culture. Sudent organizations, too, can play amajor role in helping
international studentsfit into a new culture (Lin, 2006).

For many studentscomingfromcollectivigtic cultures, it isoftendiffi-
cult to liveindependently and many of them lack survival skills needed
inanindividualistic society. Attimes, many studentsfind it difficult to
adjust tolivingconditions, for instance leasing an apartment and follow-
ingruleslaidout by the apartment owners. Other hurdlesinclude lack of
familiarity with public transportation, lack of information onfood outles
and pricesof food, andlimited shopping hours, etc. In some instances,
theforeign studentsalso experience culture shodk after they are exposed
toracism (Khwaja& Sallman, 2011). Though peoplefrom collectivist
societiestend to put greater worth on behaviors promoting in-group
relianceandin-group objectives, peoplefromindividualistic societies are
moreinclinedtounderwrite practicesidentified with freedom from in-
group reliance. Peoplefromindividualistic societiesalso endorse behav-
iorsthat assst in the attainment of individual objectives(Hofstede 1991;
Triandis, 1990).

Agreeingwith this hypothess, the psychological aspect of culture
shock can be comprehended in terms of social dissmilarities and of
sentimentsof dejectionin thehost nation. T he social element of culture
shock can be explained in terms of people lacking adeguat e cultural
knowledge about the host nation, and people having solid cultural identi-
tiesthat would makethem lessinclinedtoadjust tothehost sodety. As
indicated by thisapproach, conformity with diverse culture would de-
pendon people'scapacity to bridge cultural differences between their
home country andthe host nation,andalso on significant cross-cultural
interactionswith peoplefromthe host nation (Chapdelaine & Alexitch,
2004).

3 Research Questions

RQ1: How do contemporary Asan students of collectivistic cultures
experience culture shock in an individualistic host country?

RQ2: What arethecoping strategiesthat contemporary Asan students
adopt to settlein the existing host culture environment?

31 How isthe Study Different than the Existing Ones

Little, if any studieslook intothe phenomena of adapting strategies of
cultureshock in foreign cultures of international students, especially
Asian sudents. Asof yet, not many existing studieshave focused on the
experiences of culture shock and coping strategies of contemporary
Asian sudentsfromcollectivistic cultures, particularly in context of a
USUniversty. Through qualitative studiesreflected onthe coping strat-
egies of international studentsin aBritish University, Coope and New-
some (2016) investigated this phenomenon onamedi ey of studentsfrom
different backgrounds- most of the study participantswere from the
Asan and Far Eastern background, and some from European and North
American backgrounds. Khwajaand Sallman (2011) studied this par-
ticular phenomenononthe Asan studentsof an Australian University.

4  Methodol ogy

4.1 Sample Characteristics

International studentsof alarge university in the U.S were aked to
participaein long, in-depth interviewsregardingtheir experiences per-
tainingto culture shock and coping strategieswhile studying abroad. A
purposive non-randomsample of Asan studentsfromdifferent countries
studyingin different departments of the university wastaken. Third
partieslikedifferent student associaionson campuswere approached in
order toreachout to potential participantswith pertinent information
about thestudy and waysto contact the researcher. Thisalowed the
potentid partidpantsto choose whetherthey wanted to contact there-
searcher and sharetheir contact information. Afterthe potential partici-
pantsagreedto bepart of the study, aconvenient schedule and time was
arrangedfor theinterviews. The participantswere interviewed about
their experiencesin theUnited Sates. Ninegraduate students of Asian
origin—sevenfrom Southeast Asia (four from Bangladesh, and three
from India), onefromthe Middle East (Kuwait), andonefrom East Asia
(T aiwan) participatedin thein-depthinterviens. The studentsmovedto
theU.S for study purpaosesin 2010, 2011, 2013,2014, and 2015. Pur-
posivesamplingispopular in qualitaivestudiesregardingidentification
and collection of information-rich participantswho are particularly
knowledgeable or experienced regarding the phenomenon of interest
(Palinkas, Horwitz, Green, Wisdom, Duan, and Hoagwood). In purpos
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ivesampling, aresearcher hassufficient knowledge on thetopic to selet
asample. T he paticipantswere chosen in thissamplingmethod accord-
ingtothenatureof the topic. T herefore, skills and capabilities of the
researcher to find appropriateindividualsto contribute to the achieve-
ment of research objectivesplayed an important rolein the outcome of
this study using this sampling technique.

4.2 Instruments

Theinstrument of study wasqualitativein-depth interviews. In a semi-
structured open-endedlonginterview, the probes developed around the
stages of cultural immersion, culture shock, adjustment, and coping
drategies. Theresearchersdivedinto the participants personal and
exclusive encounterswith the phenomenon of culture shock utilizingthe
case study approach (Tsui, 2003) and semi-structured (Ribbons, 2007),
in-depth (Nisbet, 2005), informant-styleinterviens. T hequestions were
semi-structuredtoobtan conformity withthe pattern of questionsthat
would enabletheresearchersto codify answersin asystematic manner.
Thequestionswere not rigid as alittle cusomization was required to
allowleeway for probing. Askingprobingquestionsisactually an alter-
native way of discovering more detail. The way to do thiscould be
askingtheinterview partidpant an exampletohelp the interviewer un-
derstandor clarify astatementthat the interviewee hasmade. For in-
stance, " Snceyousaidthishad been thefirst timeyouhad comehere(in
the USA) when youstayedall alone, tell me, wasthat thevery first time
of your staying all dlonein your life?" Sometimes, additional infor-
mation fromthe participant could be sought for further clarification. For
insance, "Asyoutakedabout gay coupleshere, isthere any otherthing
that wasdifferent fromyour homeculture? Can yourecdl ancther time
or othertimesif youhadany feelingsregarding any differencesbetween
your home culture andthe new culture that became apparent?' With the
follow-up probes, the participantswere asked about their initial experi-
encesandfeelingswhile beginningtheirjourney tostudy abroad, appar-
ent disorientation(if any, i.e., notiangany contrasting scenario between
thehomecountry and the host country), any phase of uncertainty or
confusion, any struggleto fitin at any sage of thisjourney, the differ-
encein foodchoices(if any), missingnative culturefedtivities, holidays
andevents, inabilitytoadjust tochanges(if any), apparent contrasting
power distanceandcultural differencewithregardtoteacher-and-studat
relationship (if any), comparison between the home and host country
communicationstylesandlifestyle waysof comingtotermswith prob-
lemsthat made them confused or lost, the adjustment phase when they
felt comforteble and competent in thenew host culture, previousexperi-
encesof travdingabroad (if any), experience of reverse cultural shock
(if any), narrative of the cultural adjustment cyde, the recollection of the
typesof stressexperienced (if any) while beingimmersedin a culture
shock, andthepartid pants coping strategies when immersed in shock,
etc.

4.3 Procedure

With thisresearch project, ethical clearancein theform of Ingtitutional
ReviewBoard (IRB) permisson was obtained. T he participantswere
recruitedfromtheexiginginternational student body at the university.
Sudentswillingto volunteer in order to participateand spare about one
hour of theirtimeforan interviewfor the study wereinvited to a public
placein natural settingsliketheuniversity library discusson roomsor
relatively quieter areasin the cafésaround theuniversty duringmutudly
convenient times. The interview sessons were audio-recorded with
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permisson and were later transcribed verbatim. Refreshmentswere
servedto the patidpantsfor a better ice-breaking in arelaxed atmos-
phere. Beforestatingtheinterview, thepartidpantswere briefed about
the study anditspurpose which wasgearedtowardsaddingto thelitera-
ture in order to promote students adjussment to an alien culture and
environment. Thepartidpantswere also briefed about their voluntary
participaionandthat they werefreeto discontinue the interview any-
time. Beforetheinterview, they were also told about the confidential
natureof theinterviewandthe use of pseudonymswhen theresearchers
were supposedto beanalyzingtheresults. Then the participantswere
askedto sign an informed consent formbeforethe researcher started the
interview.

After datacollection, atheoretical thematic analysis was conducted.
Thethemeswere dependent on the capacity of the themesto capture
somethingsalientin relationtotheresearchquestions. With the deduc-
tiveor top-down approach, the researchers’ theoretical and analytic
interestin theareawasprioritized andtheref ore, moreexplicitly analyst-
driven (Braun & Clarke, 2006). A constant comparison technique was
used to determinethe salient themeswhile codingthedata. The salient
themeswere patterned responsesemergingfrom thedata set in relation
totheresearchquestions. T hethemeswereidentified on a semantic or
explicit levd usingthe surfacemeaning of thedata(i.e. not looking for
anything beyond what the participants have said) (Braun & Clarke,
2006). TheW-CurveTheory of Transitionby Zeller andMosier (1993)
was utilized as a basisfor the analysis of data.

4.4 Limitations

A majority of regponses gained from interviewing the participants
matchedwith thefeedback fromothers,yet alarger number of partici-
pant feedback would only ensure greater validity and reliability. To
obtain triangulation of viewpoints, more participants would be required.
At thetime of theinterviews, anumber of sudentsdid not return to thar
home cultureeven for asojourn. Therefore, whether they experienced
any kindof strainthat istypical in the mental isolaionstage could not ke
addressed andinterpreted in their case for this study. Researcher bias
couldalso play apart inadvertently. No research iswithout any flaw,
and neither isthisresearch.

45  Theoretical Framework of the Methodol ogy

T he phenomenon of cultureshodck isacomplex construct that cannot be
articulated by mereaquestionnairesurvey. The experience of mental
adjustmentsandtransitionsthat foreign studentshaveto go through can
be better addressedwith qualitative study. Understanding of the contexts
relatedto the experience of the phenomenon and the environment in
which the complexity of the phenomenon is experienced, could be ex-
plainedwith subtlety only through the methodology described in this
paper. Also, in order to address the question of ‘why’ and ‘how’ of this
particular phenomenon, only a qualitative study with purposive, non-
random sampleisjustifiedfor the purpose of sudy. TheW-Curveisan
anticipated example of stagesthat happen when a person experiences
culture shock. Thisisbasedon aresearch study doneon students study-
ing abroad. Zeller and Moser (1993) found that the W-Curve could
likewise be connectedtothefirst-year sudentsandthe stagesthey expe-
riencein adjustingto another society. Itistypical to haveupsand downs
of the W-Curve and know edge about thismay maketransition smpler.
Thetypicd W-Curve pointsinclude the following stages— Honeymoon,
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Culture Shock, Initial Adjussment, Mentd | solation, and A cceptanceand
Integration.

Figure 1.1The W-Curveof Cultural Transition by Zeller and Mosier (1993)

5 Results

Asan studentsof aU.S university were asked about their experiences of
trangtionfrom thar homecultureto the host culture while studying in
the U.S For the sake of respecting students confidentiality, all theorigi-
nal namesof theinterview participantshavebeen changedin the results
while reporting and analyzing their feedback.

51 Arrival

T hisstage beginswith studentsgettingadmission to the university and
their arrival oncampus. It continuesasthey prepare for their first few
weeksin college. Theforeign studentsin this stage are likely to feel
both excited and nervous. Alongwith excitement, students also feel
homesick. Priyodorshini, Arhaan, Irene, Shahida, Shumon, Evelyn,
Disha, Farid, and Waseem (not their real names) movedtotheU.S fora
better future(through education),astheU.S, accordingto many of them
was, aland of opportunities.

T hisstage hovered aroundtwo things— excitement, and a feeling of
beingoverwhelmed. T hey wereexcited about attending college in the
United Sates, and medingnewpeoplein anewculture. Theinterview-
eesalso felt overwhelmeddueto lonelinessafter they set foot onforegn
soil. Priyodorshini said:

I was overwhelmed because it was a new
country for me and this was the first time I
had set foot out of my country. Iwas hap-
Py that I got to come to the United States
for my studies because, getting an admis-
sion here is a challenge and I had worked
hard for admission.

For Waseem, the honeymoon stage was more about excitement and
meeting new peoplein a new culture:

We expected we will meet new people fiom
different cultures and diverse people firom
many countries that we don't get to meet
in Kuwait.

5.2 Shock SetsIn

At thisstagethe newnessbeginstowear off onceinternational students
gart todeal with reality and adjust to anew life. Cultural differences
may makeinternaional studentsfeel confused andisolatedasthey miss
their family and friends.

Amongtheintevieweesforthestudy, Irene had alwayslivedwith her
family. Living away from her loved oneswas not easy for her. She
would cry anddid not want tostay in the U.S Her apartment was far
away from schodl; shehadtodaily commutelargedistances. Moreover,
regular fightswith her roommaewasamajor turn-off for her that made
her first semester miserable. She said:

...forthe first semesteryou have this ex-
citement then slowly reality sets in and you
knowthat life is not easy here... you have
to work hard, you have to work lateat
night.

Shahidaleft her childrenin her home country when she came for a
Ph.D.totheU.S Shewashomesick in the United Sates. Upon arrival
Dishawas thrilled because everything seemednew. Fortheinitial six to
seven months, shewasanxiousabout thedifficultiesin getting medical
help for her baby. For Farid, who was a doctoral student in the U.S,
learningto drivewasamajor stressor for himbecause hedidnot drivein
hishome country. A fewof theinterviewees said they had a hard time
adjugtingto thetransport sysemintheU.S Evelyn said about her home
country’s transportation:

We have a very convenient mass transp or-
tation system. Here I felt really inconven-
ient when 1did not have my car.

Priyodorshini felt overwhdmeddueto livingalone and not knowing
her neighbors. Dishadidnot havefriendsintheU.S foralongtime. A
feeling of skepticism swept through her as she, just like Priyodorshini
andEvelyn, didnot fed comfortebletalkingto or socializingwith anon-
nativeperson (i.e, peoplefrom thehost culture) for along time because
they fearedthear inadvertent expression of anythinginappropriateto the
host culture might be considered impolite.

Both Priyo and Dishaappredatedthe host culturésresped for privecy
and personal spaceye they also felt that it could both be good as well as
bad. Dishamissedout on being part of a community that she used to
sense back home:

Some things that I missed was the com-
munity feeling that you get when you are
with the people that are fiom the same cul-
ture... the festivals, the events, the spirit
that I had for Indian festivals and Indian
culture.

Thisisthe periodwhere homesicknessincreases. An international
student in aforeign nationmaintainsstrongtieswith hishome country.
Priyo said:
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I actually called myparents every day for
the first three (to) four years... I think 1
called them every day and Italkedto
them... that was, my way of connecting
with something familiar.

T hough all theparticipantswere appreciative of privacy in the host
cultureyet they realizedit couldalso be adouble-edged sword for them.
Comingfrom acolledivist culture, they missed thefamily ties. T hiswas
very much about stayingin touch withthefamily andfriends. They al
missedthefriendly andrespectful relationship that they had with their
teachers back home. Besides privacy, many intervieweesfound the
nuancesof language ahurdle. For instance Arhaanwasgiven hot choco-
latein acup when in fact hewantedacookie. I nhisnative country Inda
chocolate refersto a cookie.

L anguage barrier ssemsapparent when Asian studentscome to study
intheU.S Most of themfromchildhood get usedto the British style of
spellingandaccent in English, but inthe U.S, it isquitedifferent. Even
thelocal dialect isdistinct fromwhat aforeign audienceisusedto. When
Priyo landed at the Newark airport, she asked an African American
person for directions and his accent confused her:

1 told him to repeatit but I still didn't get it
so I started crying because I thought that I
was here for my studies and now Ididn't
even understand English.

She later got usedto the accent by wat ching newsand other shows on
televison.

T heparticipantstaked about the stressof livingalone. Priyo, Disha,
andWaseem talked about missing out on having good friends and the
difficultiesthat camewith it. T hecoping strategiesto combat thisphase
of loneliness were: 1) Attending different kinds of public or private
events (likereligious festivals, picnics, pool parties, valentine’s dinner,
basketball game, etc.) wherethey could meet new people; 2) Immersing
themselvesin ample course work.

53 Becoming Familiar

In thisstage studentsbecome conscious about the differences between
what they wereusedto at homeandtheunivesity lifein the host coun-
try. Remembranceof what onewasusedto andreconnedcingwith what
one valuesmogt in hislife happensin this stage.

Priyo, Waseem, Disha and Arhaanrealizedtha the natureof teacher-
student relationshipin theirhomecountrieswasmore personal and car-
ing, which was astark contragt to theprofessional natureof theteacher-
student relationship in the U.S Arhaan said:

In India, human relations are long term;
nothing s short term... according to the
Hindu culture, they say '"Matridevbhav,
pitridevbhav, gurudevbhav'... (meaning)
see God in father, mother, and teacher.

Priyo and othe participantslike Waseem, Disha, Farid, Shumon, and
Arhaan felt celebratingtheir religiousfestivalsin the U.S was different
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from doingso in theirhomecountriesbecausethey didnot get holidays
for thefedtivds. Instead, they had to go to the university for classes.
Becauseall the Asian studentsin the sample did not get religious and
cultural holidays, they had to make do with low-key celebrations.

54 Trapped Between Two Worlds

Inthisstage, sudentsgo homefor anextended period. They feel home-
sick. College life gill isnot as comfortable ashome used to be, and
homenowisnot asfamilia asit oncewas. T hefedingof beingtrapped

between the two worlds— asense of not completely belongingtoeither
--- makes studentsfeel isolated. Arhaan explained:

1 do not feel comfortablebecause I miss
my parents, I miss those long term rela-
tions, I miss everything that India stands
for. I even miss the politics ofthe Indian
sub-continent.

Farid, who livedwith hisparentsin Bangladesh, kegpsatarget of vis-
itinghishome country once every two years. HereintheU.S, heexpe-
rienced mental isolation when he was alone dreaming of flying back
home. Herealizedthewarmth of hisparentsthat he had been missng
when he got up from deep.

55  TakingControl

Feelingsof upswingoccur when students are successfully able to man-
age many of the challenges faced during culture shock in this stage.
Sudentsgain confidencewith the newroutineandtheir ability tohandle
thechallengesposed by the academic and social settings. Extroverts
reach theinitid adjustment stage quicker thanintroverts. Most respond-
entsin the present research saidthat their stay in the U.S had made them
independent andableto take up challenges. Priyo felt that fiveand a
half yearsof sudyingintheU.S hadtaught her to be independent. She
said:

It has shaped me into who 1 am today. 1
have matured a lot over timethat would
not have had happenedif1 lived with my
Jamily.

5.6 Blendingin
As studentsbecomemore involved in the universty life and begin to
egtablish goodrelationsin thehost country they feel more connected to
theuniversty. Connectionsto campusbecome stronger asone becomes
moreinvolvedin campusactivities, in developing stronger friendships
andconnecting with faculty and staff. The studentsfeel successfully
adaptedto theirnewworld. At thisstage,thecultureof their home na-
tion becomessomewhat foreign. Thereislessdependence on parentsand
former peers.

After sayingintheU.S forawhile, Priyo doesnot call her parentsas
often asshe used to. She said:

1 still do that but not that frequently maybe
once a week... And now they sometimes
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callme on the Internet like Google
Hangout.

Faridwould try tolearngoodvaluesfrom theU.S culture, whileleav-
ingout valuesthat hesaidwerebad. Ireneinvolvedherself with activi-
ties of international students’ associations and enjoyed meeting new
people, learningabouit their culture,andtrying out different cuisines at
international festivalson theuniversity campus. For Disha, the initial
uneaseto talk to peoplefromthe host culture disappeared after livingin
theU.S for sometime. Her initial uneasetotalk to people fromthe hog
culturewent away when she decidedto overcomeher hesitationandtak
to studentsfromthehost culturein her class. Sherealizedthat it wasnot
too difficult to mingle with people from different cultures.

6 Discussion

TheW-Curve theory of transition propounded by Zeller and Mosier
(1993)isapredictable paternof stagesof occurrence of culture shock
that aperson experiences. They talked about Sx stagestha occur when-
ever a person goes through the phenomenon of culture shock. They
foundthat theW-Curvetheory could beappliedto thefirst-year college
studentswhilethey go through thephasesof adaptaionto the host cul-
ture. It isnormal for the sudentstoexperiencetheroaller coaster ride of
upsand downswhilethey adjust to the newculture. Knowingabout the
W-Curvecouldmaketheirtransition easer. Analyzingtheinterview
feedback in the present study, exemplarscould be easily drawn to match
their experiences according to the stages outlined in the W -Curve by
Zeller and Moser (1993).

T hefindingsof the present study indicaethat the six stageslaid out
by theauthorsof thisstudy closdy mach thesix stageslaidout by Zdler
and Mosier (1993). The present study is different from Lin’s (2006)
study with regardto coping strategies of international students. While
Lin (2006) arguedtha international studentsshould interact more with
other international studentsfrom thar home country, the researchers of
the present study foundthat coping strategiesinvolved socializing more
with membersof the host nation. Noneof the partid pantsin the present
research acknowledgedtherole of their university in helpingthem over-
comecultureshock. Theresearchers of the present study believe that
ideas gleaned from the interviews would further facilitate academic
accomplishment for interaional studentsif they followthe W-curve of
trangtiontocopewith culture shock. Most of the participantsinter-
viewedhavebeen livingintheU.S forat least fiveyears. A few of the
participantswho were from India and Bangladesh had not travelled to
their home nationssincethey cametothe United Sates. The other stu-
dents, however, hadvistedtheir homecountry after they cameto the
U.S Thereforeg it canbe construedthat most of them havelivedthrouh
theadjustment cycle successfully and dealt with cultural challengesin
the host nation.

Culture shock isaconsequence of variousthings. Not everybody will
see the same occasonsasatrigger. Culture shock may be due to the
absence of learningor questioningtheway of lifein thehost naion. To
help international studentssuccessfully negotiate culture shock the au-
thorsof the present study recommend the following: An international
student shoulddo alittleresearchabout host culture The moreastudent
getsto knowabout host culture, the better onewill comprehend the way
thingsare. When theinternational students get to the host nation they
shouldconsult theiringtructors and their classmates from their home
nation to overcomeculture shock. Having self-belief goesalong way in
successfully facing cultural challenges. One shouldtry to beintelligent

when attempting to understand a host nation’s cultural issues, for in-
stance table manners.

International studentsshouldnot hesitate to act in accordance with
their instincts. However, an internationd student should be careful to not
hurt the sentimentsof apersonfrom the host nation. One needsto be
circumspect and considerate. Itisinappropriateto go around bashing the
host nation'sway of lifeandculture it won't helpone feel better if one
triestodo so. Internationd studentsshouldinsteadstriveto learn from
the host nation’s culture to adapt and thrive in a new culture.

7 Conclusion

T he present study would enable prospective studentsplanning to travel
abroadto knowthat it isnot unusual to expect aroller coaster ridein a
foreignland. The prospective studentswould learn to encounter and
appreciatedifferent cultural vduesin host nations. Based on the find-
ings of the present study, it will be advisable for universitiesto pair
international studentswith host familiesto help the students smoothly
blendinto anewculture. Thehost familieswill beableto help interna-
tional students better negotiate the host nation’s culture. Havingthe
Universtiesdepartmentsfor international student devdopment (specifi-
cally gearedtowardsfacilitating the international students transition
from thehome country tothe host country) improved, should make a
proactive effort in organizing orientation sessons mainly focusing on the
phenomenonof culture shock and arranging several briefing sessonsfor
theincoming studentsto hdp acclimatized with the new environment.
T hereshould beinternationd showcasingsessonslikenational themed
programswhereintemaional sudents could be introduced to the host
country students.
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